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Good	  a&ernoon	  and	  thank	  you	  for	  this	  opportunity	  to	  share	  a	  li4le	  about	  this	  
amazing	  teaching	  and	  engagement	  journey	  that	  I’ve	  been	  on.	  	  I’m	  borrowing	  from	  
Sue	  NoBe	  to	  talk	  about	  the	  professional,	  personal,	  and	  poliDcal	  aspects	  of	  this	  
journey	  because	  ulDmately	  technology	  educaDon	  is	  so	  much	  more	  than	  about	  the	  
technology	  …	  at	  least	  *I*	  think	  it	  is.	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Context	  of	  learning	  –	  Tools	  in	  support	  of	  community	  consistent	  with	  future	  librarians,	  
the	  class	  is	  o+en	  the	  only	  introduc1on	  to	  the	  discipline	  of	  community	  informa1cs	  	  
	  
Outcome	  objecDve	  –	  	  
•  An	  understanding	  that	  will	  be	  relevant	  for	  tomorrow’s	  technology	  
•  A	  gourmet	  chef	  understanding	  that	  allows	  movement	  into	  new	  contexts	  and	  sDll	  
build	  a	  perfect	  meal	  for	  the	  occasion	  given	  what’s	  in	  the	  cabinet	  
•  An	  approach	  that	  prioriDzes	  and	  problemaDzes	  community-­‐centered	  work	  
	  
Collateral	  Learning	  ObjecDves	  –	  	  
•  People-­‐centered	  approach	  -­‐>	  technology	  only	  a	  tool	  
•  Technological	  Utopianism	  
•  Asset-­‐based,	  parDcipatory	  approach	  
•  Learning	  and	  service	  is	  bi-­‐direcDonal	  
	  
2	  
	  
This	  quote	  from	  MarDn	  Luther	  King,	  Jr.,	  has	  become	  a	  central	  framing	  for	  the	  start	  of	  
the	  class	  each	  semester.	  	  What	  does	  it	  mean	  to	  be	  person-­‐oriented	  as	  a	  librarian,	  a	  
community	  informaDcist,	  or	  even	  as	  a	  student	  using	  and	  learning	  about	  technology?	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Prairienet	  -­‐	  mission	  to	  help	  people	  get	  online,	  to	  have	  the	  skills	  to	  do	  what	  they	  want	  
when	  online,	  to	  have	  community	  content	  available,	  to	  help	  organizaDons	  build	  that	  
content,	  and	  to	  build	  consorDums	  of	  content	  providers.	  
	  
ESLARP	  working	  in	  East	  St.	  Louis,	  a	  highly	  marginalized	  community	  in	  central	  Illinois,	  
since	  1987	  using	  highly	  parDcipatory	  process	  and	  acDon	  research.	  
	  
In	  1999	  community	  asked	  for	  help	  addressing	  the	  digital	  divide.	  	  Focus	  groups	  led	  to	  
the	  goal	  of	  a	  public	  compuDng	  center	  within	  5	  minutes	  walking	  distance	  of	  anywhere	  
in	  the	  region.	  I	  was	  idenDﬁed	  as	  a	  source	  for	  helping	  to	  accomplish.	  	  I	  idenDﬁed	  my	  
students	  as	  a	  source	  for	  helping	  me	  to	  accomplish.	  
	  
Today	  the	  Center	  for	  Digital	  Inclusion	  and	  AcDon	  Research	  Illinois	  conDnue	  the	  work	  
of	  Prairienet	  and	  ESLARP,	  respecDvely.	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1.  Readings,	  lectures,	  and	  hands-­‐on	  acDviDes	  introduce	  basic	  technology	  concepts.	  	  
This	  semester,	  we’ve	  already	  
•  Disassembled	  and	  reassembled	  a	  computer	  
•  Added	  memory	  
•  ParDDoned	  a	  hard	  drive	  
•  Added	  Linux	  to	  a	  Windows	  computer	  to	  discover	  how	  to	  explore	  new	  
operaDng	  systems	  
•  Networked	  and	  broke	  a	  network	  of	  computers	  
•  Learned	  how	  to	  use	  command	  line	  tools	  like	  Ping	  to	  troubleshoot	  
	  	  	  	  	  In	  the	  coming	  couple	  of	  weeks:	  
•  OperaDng	  system	  security	  
•  Routers,	  last	  mile	  technologies,	  the	  command	  line	  tool	  Trace	  Route	  to	  
troubleshoot	  
2.  Visits	  with	  community	  partners	  starDng	  early-­‐	  to	  mid-­‐semester	  
3.  Students	  work	  to	  customize	  computer	  lab	  design	  while	  refurbishing	  computers,	  
and	  someDmes	  space	  and	  furniture	  
4.  Computer	  delivery	  at	  end	  of	  semester,	  train	  community	  partners	  
•  Class	  exercises	  are	  necessarily	  more	  component	  oriented.	  	  	  The	  service	  
project	  allows	  for	  more	  of	  a	  system	  view.	  
•  It	  also	  moves	  us	  from	  the	  controlled	  lab	  environment	  to	  the	  unpredictable	  
real	  world.	  Regular	  class	  presentaDons	  help	  us	  maximize	  learning	  across	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The	  poliDcal	  is	  to	  criDcally	  reﬂect	  on	  technology	  and	  community,	  for	  instance	  in	  
reinforcing	  and	  expanding	  historic	  inequaliDes	  by	  disrupDng	  the	  local	  community	  
fabric	  through	  personal	  use	  systems	  and	  design	  of	  public	  compuDng	  centers.	  
	  
The	  poliDcal	  is	  also	  to	  begin	  learning	  the	  agency	  at	  hand	  to	  confront	  and	  change	  how	  
technology	  is	  done	  to	  challenge	  structural	  inequaliDes.	  
	  
NoBe,	  S.	  E.	  (2009).	  RevisiDng	  the	  professional,	  personal,	  and	  poliDcal	  dimensions	  of	  
acDon	  research.	  The	  SAGE	  handbook	  of	  educaDonal	  acDon	  research.	  NoBe,	  S.	  E.	  and	  
Somekh,	  B.	  London,	  SAGE	  PublicaDons:	  6-­‐24.	  
7	  
Their	  research	  was	  done	  right	  about	  year	  6	  of	  12	  and	  provided	  a	  perfect	  assessment	  
of	  whether	  I	  was	  meeDng	  the	  stated	  and	  collateral	  learning	  objecDves	  
Nazarova	  used	  surveys,	  interviews,	  and	  grounded	  theory	  
An	  used	  ethnographic	  study	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Take	  home	  from	  Nazarova’s	  research	  is	  the	  course	  was	  a	  very	  successful	  professional	  
development	  course,	  preparing	  students	  for	  librarianship	  and	  informing	  the	  LIS	  
profession,	  including	  in	  some	  cases	  by	  encouraging	  a	  CI	  approach	  within	  libraries.	  
	  
Our	  students	  o&en	  ﬁnd	  themselves	  in	  leadership	  posiDons.	  	  Engaged	  scholarship	  and	  
the	  applicaDon	  of	  ICT	  in	  community	  is	  informing	  the	  way	  students	  think	  about	  the	  LIS	  
profession	  and	  how	  they	  work	  in	  community	  means	  a	  major	  ripple	  eﬀect	  
	  
But	  are	  they	  idenDfying	  and	  joining	  in	  a	  social	  movement	  to	  challenge	  historic	  
injusDces??	  We	  need	  to	  look	  at	  An	  to	  see	  if	  students	  are	  being	  prepared	  for	  this.	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Strategies	  to	  overcome	  limitaDons	  
	  
•  Increasingly	  I	  am	  working	  to	  decrease	  the	  amount	  of	  formal	  lecture	  in	  lieu	  of	  
increased	  discussion	  and	  hands-­‐on	  acDviDes	  in	  class	  and	  in	  community.	  	  This	  has	  
included	  beginning	  to	  record	  presentaDon	  sessions	  for	  students	  to	  watch	  before	  
class	  –	  the	  ﬂipped	  classroom	  approach.	  
	  
•  Reciprocal	  relaDonships	  
•  1st	  trip	  =	  deemphasize	  technology	  
•  Encourage	  more	  trips	  –	  	  
•  a	  2nd	  trip	  two	  weeks	  later	  to	  review	  logic	  model	  of	  exisDng	  
programs	  and	  begin	  talking	  about	  how	  tech	  would	  or	  wouldn’t	  
impact	  those	  programs.	  
•  This	  semester	  students	  have	  already	  taken	  3-­‐4	  trips	  in	  the	  7	  weeks	  
since	  they	  met	  their	  community	  partners.	  
•  Ask	  students	  about	  possible	  interest	  in	  future	  engagement	  when	  assigning	  
team	  
•  Now	  regularly	  oversee	  pracDcums,	  independent	  studies,	  and	  
volunteer	  opportuniDes	  for	  students	  following	  up	  on	  projects	  
•  Seizing	  opportuniDes	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TradiDonal	  service	  learning	  has	  clearly	  deﬁned	  roles	  and	  spaces	  –	  the	  school,	  the	  
community.	  The	  sweet	  spot	  is	  to	  maximize	  opportuniDes	  for	  all.	  
	  
What	  if	  we	  expanded	  the	  sweet	  spot	  by	  seeing	  the	  community	  as	  everyone	  and	  
breaking	  down	  the	  tradiDonal	  roles?	  
	  Emphasizing	  that	  the	  students	  come	  with	  undergraduate	  degrees	  that	  would	  
put	  them	  up	  several	  rungs	  if	  they	  weren’t	  in	  academia	  
	  More	  class	  discussion	  to	  encourage	  students	  to	  contribute	  their	  wealth	  of	  
academic	  and	  real-­‐world	  experiences	  
	  Begin	  to	  implement	  in	  the	  classroom	  some	  of	  Stoecker’s	  Community-­‐based	  
Research	  Methods	  
What	  is	  modeled	  in	  the	  classroom	  with	  students	  is	  more	  likely	  to	  be	  applied	  when	  
meeDng	  community	  
Through	  a	  more	  parDcipatory	  community	  inquiry	  approach,	  community	  too	  begins	  to	  
take	  more	  acDve	  teaching,	  research,	  and	  learning	  roles.	  
	  
Example	  from	  earlier	  this	  semester:	  Gloria	  welcomed	  us	  learned	  people.	  	  I	  responded	  
her	  50	  years	  of	  social	  work	  experience	  was	  more	  likely	  equivalent	  to	  2	  advanced	  
degrees	  and	  that	  we	  had	  much	  to	  learn	  from	  her.	  	  Students	  reﬂected	  on	  this	  later.	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I	  began	  service	  learning	  because	  the	  community	  had	  a	  goal,	  I	  was	  asked	  to	  help,	  and	  
my	  students	  made	  a	  good	  army	  to	  carry	  out	  the	  work.	  
	  
I	  did	  not	  start	  with	  a	  theory	  or	  considered	  pedagogical	  framework.	  But	  it’s	  been	  
helpful	  to	  experiment	  with	  many	  diﬀerent	  theoreDcal	  frameworks	  	  
•  That	  I	  regularly	  encounter	  through	  my	  scholarship	  and	  praxis	  
•  That	  students	  bring	  to	  the	  table	  through	  their	  past	  scholarship	  and	  praxis	  
•  That	  community	  members	  bring	  through	  their	  scholarship	  and	  praxis	  
	  
Using	  diﬀerent	  lenses	  individually	  and	  corporately	  has	  helped	  to	  eventually	  bring	  
more	  and	  more	  into	  the	  forefront	  to	  build	  progressively	  authenDc	  engagement	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A	  parDcipatory,	  asset-­‐based	  approach	  to	  technology	  implementaDon	  in	  community	  
provides	  a	  necessary	  criDcal	  assessment	  of	  IT	  
	  
Moving	  beyond	  eﬀecDve	  use	  to	  equal	  exchange	  requires	  change	  and	  development	  by	  
the	  privileged	  as	  well	  as	  the	  marginalized	  as	  we	  work	  to	  move	  towards	  a	  more	  
people-­‐centered	  approach	  to	  technology	  
	  
Levels	  of	  parDcipaDon	  
•  Consultant	  -­‐>	  one	  way	  presentaDon	  of	  ideas	  
•  Collaborator	  -­‐>	  SDll	  may	  mean	  we	  bring	  in	  the	  experDse	  regarding	  technology	  
while	  community	  contributes	  …	  food?	  
•  Equal	  exchange	  -­‐>	  Maybe	  our	  key	  social	  challenges	  are	  because	  we	  haven’t	  
brought	  in	  the	  community	  lenses,	  instead	  depending	  on	  our	  own	  thing-­‐oriented,	  
hyper-­‐individualisDc	  framing???	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ParDcipatory	  design	  of	  technology	  and	  its	  implementaDon	  is	  foundaDonal	  if	  we	  are	  to	  
eﬀecDvely	  support	  digitally	  inclusive	  iniDaDves	  for	  more	  just	  communiDes	  
	  
Diﬀerence	  is	  a	  resource	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